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PURPOSE  OF  THE  BOOK 


Fun  with  Tom  and  Betty,  Reading-Readiness  book,  is  the  first 
book  of  the  Ginn  Basic  Readers.  It  is  a well-balanced  selection  of 
pre-reading  activities  designed  to  develop  readiness  for  reading. 
Its  purpose  is  to  help  children  entering  school  for  the  first  time  to 
acquire  adequate  experiential  background  and  to  develop  those 
basic  knowledges,  attitudes,  and  skills  necessary  to  success  in 
learning  to  read. 

Fun  with  Tom  and  Betty  may  be  placed  in  the  hands  of  most 
children  their  first  day  at  school,  thereby  giving  them  the  emo- 
tional satisfaction  of  using  a book  and  participating  in  a school 
task  at  the  very  outset  of  their  school  experience.  This  book  should 
be  used  only  under  the  supervision  of  the  teacher.  The  following 
are  its  eight  primary  objectives: 

Orientation  • One  important  purpose  of  a readiness  program 
is  orientation  to  or  acquaintance  with  classroom  procedures.  This 
includes  the  proper  use  of  school  tools — paper,  crayons,  chalk, 
chalkboard,  easel,  paints,  scissors,  books,  etc.  It  also  includes 
habits  of  attentive  listening,  skill  in  following  directions,  partici- 
pation in  group  activities,  the  beginning  skills  of  learning  to  read, 
such  as  left-to-right  progression,  as  well  as  the  directional  skills  of 
drawing  lines,  marking,  and  matching,  common  to  work-type 
activities. 

Language  Growth  and  Comprehension  • Important  to  the 
development  of  readiness  for  reading  is  the  free  and  spontaneous 
conversation  resulting  from  the  interpretation  of  story  pictures 
and  picture  sequences.  All  the  activities  in  this  book— Mother 
Goose  rhymes,  singing  and  action  games,  dramatizations,  things 
to  see,  hear,  mark,  and  color — are  so  designed  as  to  appeal  to 
children’s  interests  and  to  lead  them  naturally  into  discussions 
which  help  them  to  acquire  the  habit  of  clear  oral  expression. 
This  ability,  besides  being  directly  related  to  reading,  is  necessary 
for  the  social  development  of  the  child. 

Included  in  the  development  of  those  language  skills  involving 
interpretation  of  stories  are  the  four  areas  of  comprehension  em- 
phasized in  the  Ginn  Basic  Readers;  namely,  ability  to  recognize 
the  main  ideas,  to  perceive  the  most  important  details,  to  follow  a 
simple  sequence  of  happenings,  and  to  predict  reasonable  con- 
clusions. 

Concept  Building  • Another  concomitant  of  Language  Growth 
and  Comprehension  is  acquiring  concepts.  These  concepts  not 
only  become  a part  of  the  child’s  experiential  background,  but 
they  also  lead  directly  into  learning  the  vocabulary  of  the  Pre- 


Primers.  This  area  also  includes  the  skills  of  classifying  ideas 
and  seeing  relationships. 

Auditory  Perception  • A further  important  skill  developed 
by  these  readiness  activities  is  the  accurate  perception  of  likenesses 
and  differences  in  sounds,  the  ability  to  identify  rhyming  words 
and  to  perceive  similarities  in  the  distinctive  sounds  made  by  cer- 
tain consonants  at  the  beginning  of  words.  By  listening  to  and  say- 
ing nursery  rhymes,  participating  in  singing-action  games,  and 
exercises  in  perceiving  auditory  similarities,  the  "see,  say,  and  hear’’ 
technique  is  established.  These  exercises  in  auditory  training  are 
interesting  to  children.  They  build  up  favorable  attitudes  and  de- 
velop habits  of  listening  very  important  to  the  reading  process. 

Visual  Discrimination  • Another  important  purpose  of  these 
activities  for  Reading  Readiness  is  the  development  of  attentive 
observation  of  the  configuration  of  objects,  a skill  which  leads  di- 
rectly into  visual  memory  for  words  and  habits  of  observation  of 
word  parts  and  letter  forms  so  necessary  to  reading.  The  activities 
giving  practice  in  the  carefully  graded  steps  of  identifying  like- 
nesses and  differences  foster  this  skill. 

Kinesthetic  Development  • Still  another  purpose  of  the  ac- 
tivities is  to  offer  the  child  an  opportunity  to  use  a combination  of 
visual  and  motor-tactile  response  in  perceiving  details  of  form  and 
configuration  of  objects  and  symbols  by  tracing  their  contours. 

Vocabulary  Building  • A child  is  not  ready  to  read  until  he 
can  recognize  words.  It  is  the  purpose  of  this  Reading-Readiness 
book  to  introduce  the  names  of  five  story  characters.  Not  only 
do  the  children  learn  to  identify  the  words,  but  they  also  do 
matching,  labeling,  and  other  directional  activities  which  they  will 
meet  later  in  the  Pre-Primer  Workbook  and  in  chart,  chalkboard, 
and  seat-work  exercises.  In  this  way  the  child  achieves  direct 
readiness  for  work  on  the  Pre-Primer  level. 

Diagnosis  • One  of  the  chief  objectives  of  the  readiness  pro- 
gram is  to  help  the  teacher  to  determine  the  pupil’s  readiness  for 
book  work  and  for  participation  in  schoolroom  activities.  In  the 
Manual  for  Teaching  the  Reading-Readiness  Program  the  teacher 
will  find  a diagnostic  chart  entitled  "Check  List  for  Reading  Readi- 
ness,’’ which  she  may  copy  and  use  for  recording  each  child’s 
readiness  for  reading.  This  chart  points  out  the  various  steps  in  a 
child’s  development  which  a teacher  should  observe  and  which 
a child  must  attain  to  some  degree  before  he  can  successfully  par- 
ticipate in  the  reading  process. 


INDEX  TO  SKILLS 


The  following  index  shows  the  distribution  of  activities  in  this 
book.  The  numbers  denote  the  pages  on  which  the  skill  or  skills 
are  emphasized. 

Orientation : 1,  2,  3,  4,  6,  7,  8,  9, 12, 18, 19,  29,  38, 41, 43,  53,  55,  61 
Language  Growth  and  Comprehension:  1,  2,  4,  5,  10-11,  14,  15,  20, 
21,  22,  23,  24,  26-27,  30-31,  32-33,  36-37,  40,  42,  44,  46,  48, 
- 54-55,  56-57,  62 


Concept  Building:  3,  6,  7,  8,  9,  12,  13,  14,  15,  21,  24,  25,  26-27, 
30-31,  33,  36-37,  41,  42,  45,  46,  49,  55,  56,  57,  62 
Auditory  Perception:  4,  10,  11,  18,  19,  28-29,  34-35,  43,  47,  50, 
51,  58,  59 

Visual  Discrimination:  3,  6,  7,  8,  9,  12,  13,  14,  15,  16,  17,  22,  23, 
26,  38,  39,  52,  53,  60,  61 

Kinesthetic  Development:  3,  7,  9,  10-11,  12-13,  41,  45,  49,  52 
Vocabulary  Building:  40,  41,  44,  45,  48,  49,  52,  53,  54,  56,  60,  61 
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Directions  for  Teaching  Fun  with  Tom  and  Betty 


The  following  brief  directions  are  given  for  the  teacher’s  con- 
venience in  using  this  book.  A full  discussion  of  the  Reading- 
Readiness  program  and  more  complete  and  detailed  instructions 
for  teaching  each  page  in  Fun  with  Tom  and  Betty  may  be  found 
in  the  Manual  for  Teaching  the  Reading-Readiness  Program  for 
the  Ginn  Basic  Readers. 

Page  1 • On  this  opening  page  the  story  children  featured  in  the 
first-grade  materials  of  the  Ginn  Basic  Readers  are  introduced  in 
their  home  setting.  Here  Tom  and  Betty  and  their  small  sister, 
Susan,  are  having  fun  in  common  outdoor  play  activities.  Tom 
and  Betty  are  preparing  to  give  Susan  a ride  in  Tom’s  wagon. 
They  are  taking  the  toys  from  the  sandbox  into  the  house.  Flip, 
their  big  dog,  who  always  wants  to  do  what  they  do,  is  going  to  add 
his  ball  to  the  load.  Lead  the  pupils  to  comment  on  the  action  done 
by  each  character  in  the  picture.  Then  encourage  the  children  to 
talk  freely  about  similar  experiences  they  have  playing  at  home 
with  their  toys  and  pets  and  with  their  younger  brothers  and  sisters. 

Page  2 • On  this  page  Tom,  Betty,  and  Susan  are  playing  in- 
doors. Susan  is  building  a house  of  blocks  and  Tom  shows  by  his 
action  that  he  thinks  it  is  a house  for  Bunny,  Susan’s  favorite  toy. 
Betty  holds  her  large  green  beach  ball  featured  on  these  first  three 
pages.  Observe  carefully  the  manner  and  extent  to  which  each 
pupil  interprets  these  one-  and  two-frame  pictures. 

Page  3 • This  directional  activity  provides  both  Kinesthetic  De- 
velopment and  training  in  left-to-right  progression  in  reading. 
Develop  interest  in  this  page  by  asking  the  pupils  to  identify  the 
objects  in  each  picture  and  to  tell  what  Tom,  Betty,  and  Susan  are 
doing.  In  the  first  picture  Susan  is  running  after  her  balloon.  Tell 
the  children  to  show  Susan  the  way  to  go  by  following  the  dotted 
line  with  their  fingers  from  Susan  to  the  balloon.  Be  sure  that  all 
pupils  know  where  to  begin  tracing.  Remark  on  each  child’s 
finger-tracing,  then  direct  the  children  to  trace  the  line  with  a 
colored  crayon.  When  the  pictures  are  completed,  encourage  the 
children  to  tell  stories  about  what  is  happening  in  each  picture. 

Page  4 • By  following  a familiar  nursery  rhyme  in  a picture 
sequence  the  children  are  given  practice  in  co-ordination  of  eye 
and  voice.  This  exercise  also  trains  the  children  to  read  in  left- 
to-right  progression  in  two  rows  of  pictures.  Direct  the  pupils 
to  touch  and  look  at  each  picture  in  sequence  as  they  repeat: 
"(1)  Little  Miss  Muffet,  Sat  on  a tuffet.  Eating  of  curds  and 
whey.  (2)  There  came  a great  spider.  (3)  He  sat  down  beside  her, 
(4)  And  frightened  Miss  Muffet  away.”  Encourage  conversation 
that  leads  to  the  interpretation  of  each  picture.  Let  the  children 
dramatize  the  rhyme. 

Page  5 • On  this  page  Betty  and  her  classmates  are  engaged  in 
interesting  activities  at  school.  Lead  the  pupils  to  describe  the 
actions  carried  on  by  the  different  children  in  the  picture.  En- 
courage them  to  discuss  the  ways  in  which  this  school  scene  is  like 
their  own  classroom.  This  conversation  should  help  to  orient  the 
children  to  their  new  school  surroundings  which  will  very  likely 
provide  some  of  the  equipment  seen  on  these  pages. 

Call  attention  to  the  group  playing  "Miss  Muffet”  in  the  fore- 
ground. This  will  introduce  the  children  to  a type  of  readiness 
activity  used  frequently  during  their  pre-reading  stage,  that  of 
playing  a story.  Free  oral  expression  from  the  children  will  serve 
to  acquaint  the  teacher  with  their  individual  needs  and  back- 
grounds. 

Page  6 • This  exercise  teaches  the  meaning  of  the  word  alike 
and  offers  an  opportunity  to  teach  the  names  of  the  colors  red, 
green,  and  yellow  and,  to  pupils  needing  such  instruction,  the 
proper  method  of  using  crayons.  Have  the  children  name  the  color 
of  the  first  crayon  on  this  page  (red).  Then  direct  them  to  color 


the  apple  beside  it  red.  Continue  in  the  same  way  with  the  next 
twm  rows. 

Page  7 • This  page  extends  the  purposes  of  page  6.  Direct  the 
children  to  trace  around  the  contours  of  the  first  two  apples  and 
tell  how  they  are  alike.  Ask,  "What  color  is  the  first  apple  in  the 
row?”  Elicit  red.  "Color  the  other  apple  so  the  two  apples  will 
look  alike.  Make  the  last  apple  in  the  row  look  like  the  other  two 
apples.”  Guide  the  tracing  and  coloring  of  the  leaf  and  the  banana 
in  a similar  manner. 

Page  8 • The  purpose  of  this  activity  is  to  encourage  an  interest 
in  drawing  or  painting,  and  to  teach  the  colors  blue,  brown,  and 
black.  Following  the  interpretation  of  the  pictures,  allow  the  chil- 
dren to  make  large  freehand  drawings  or  paintings  at  easels  or  at 
the  chalkboard. 

Page  9 • Lead  the  pupils  to  observe  that  these  also  are  "Betty’s 
Drawings.”  The  purpose  of  this  exercise  is  to  teach  the  concept 
of  different  and  to  introduce  the  pupils  to  four  important  types  of 
Visual  Discrimination  of  gross  likenesses  and  differences — shape, 
size,  internal  detail,  and  direction.  These  activities  also  offer  fur- 
ther training  in  left-to-right  eye  movement.  Teach  the  children  a 
new  directional  skill  by  showing  them  how  to  mark  with  an  X 
the  figure  in  each  row  that  is  different. 

Pages  10,  11  • Singing  Game,  '^Here  We  Go  Round  the 
Mulberry  Bush.”  (For  music  see  Manual.)  Here  is  the  first 
exercise  in  co-ordinating  eye  and  voice  with  motor  activity.  It 
offers  the  first  instance  of  reading  progression  from  one  page  to 
another.  The  concept  to  be  emphasized  in  these  pictures  is  the 
different  kinds  of  work  done  on  different  days  of  the  week.  Read 
the  caption  Sing  and  then  sing  with  the  children  "Here  We  Go 
Round  the  Mulberry  Bush.”  Then  direct  the  children  to  look  at 
the  first  picture  as  they  sing  the  song  again.  Picture  2 suggests  an 
activity  to  accompany  that  tune  with  these  words:  "This  is  the 
way  we  wash  our  clothes”  (Monday).  Picture  3 accompanies 
"This  is  the  way  we  iron  our  clothes”  (Tuesday) . Picture  4,  "This 
is  the  way  we  mend  our  clothes”  (Wednesday).  Picture  5,  "This 
is  the  way  we  scrub  the  floor”  (Thursday) . Picture  6,  "This  is  the 
way  we  sweep  the  floor”  (Friday) . Picture  7,  "This  is  the  way  we 
bake  our  bread”  (Saturday).  Picture  8,  "This  is  the  way  we  go 
to  church”  (Sunday).  Encourage  the  children  to  play  the  action 
game  connected  with  the  song. 

Page  12  • The  purpose  of  this  exercise  is  to  teach  the  concept 
of  size  in  an  exercise  requiring  matching  two  objects  in  a row. 
The  directional  activity  of  "Draw  a line  under”  is  used  for  the 
first  time.  Show  the  children  how  to  trace  the  line  under  the  first 
picture  beginning  at  the  dot.  Then  direct  them  to  draw  a similar 
line  under  the  picture  in  the  row  that  is  just  like  the  first  one. 

Page  13  • This  activity  requires  the  pupils  to  match  the  pic- 
tures depicting  similar  actions  in  each  row.  Or,  to  vary  the  direc- 
tion, ask  that  a line  be  drawn  under  the  picture  in  each  row  that 
is  different  from  the  first  picture. 

Pages  14,  15  • In  these  three-frame  stories  the  concept  of  se- 
quence is  developed.  On  page  14  the  three  pictures  in  each  row 
are  in  proper  sequence.  On  page  15  one  picture  in  each  row  is 
out  of  order.  The  action  in  these  pictures  tends  to  draw  the  chil- 
dren’s eyes  across  the  rows,  thereby  aiding  left-to-right  progression. 
Let  the  children  study  the  stories  for  an  interval,  then  ask  questions 
about  the  action  in  each  picture.  Have  the  pupils  tell  which  pic- 
ture comes  first,  then  next,  then  last  in  each  row.  Allow  the  chil- 
dren to  make  additional  stories  about  the  pictures  or  to  suggest 
further  happenings  or  other  climaxes. 

Page  16  • These  pictures  apply  the  skill  in  Visual  Discrimina- 
tion of  details.  Have  the  pupils  draw  a line  under  the  picture  in 
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each  row  that  is  different  from  the  other  two.  Ask  them  to  tell  why 
it  is  different. 

Page  17  • This  page  gives  further  practice  in  Visual  Discrimi- 
nation of  gross  differences  by  leading  children  to  identify  re- 
versals. Direct  the  pupils  to  look  at  and  touch  each  picture  in  each 
row,  then  find  the  object  which  is  different  and  mark  it.  Lead  them 
to  tell  why  it  is  different. 

Page  18  • The  purpose  of  this  page  is  to  promote  Auditory 
Perception.  Allow  the  children  to  identify  the  animals  on  the 
page.  Direct  the  children  to  look  at  the  pictures  in  the  first  row. 
Say:  "Find  the  picture  of  the  animal  that  says,  'Bow-wow.’  Mark 
it,”  etc.  The  caption  Listen  should  be  read  by  the  teacher  and  the 
meaning  of  the  word  discussed. 

Page  19  • This  page  develops  Auditory  Perception  for  common 
sounds.  Direct  the  children  to  look  at  each  row  from  left  to  right 
and  to  draw  a line  under  the  picture  of  the  thing  that  makes  the 
iioise  you  mention  or  imitate.  Say  "Toot-too.”  Show  the  pupils 
that  the  first  object  is  marked  for  them,  and  have  them  trace  the 
broken  line.  Continue  in  the  same  manner  in  Row  2,  "Bang, 
bang”;  Row  3,  "Zoom,  or  hum-m-m.” 

Page  20  • This  is  a full-page  discussion  picture  featuring  the 
children  playing  train  outdoors  and  introducing  the  first  action 
of  Flip  in  a story  which  is  carried  out  on  the  next  page. 

Page  21  • Here  the  children  follow  a sequence  of  ideas  through 
four  steps,  and  each  picture  contains  several  details.  The  story 
shows  what  happened  next  after  Flip  grabbed  Bunny.  This  ac- 
tivity promotes  a feeling  for  the  sequence  of  ideas  in  a story. 
Encourage  the  children  to  talk  freely  about  what  is  happening  in 
each  picture.  Let  the  children  tell  a story  built  on  their  inter- 
pretation of  the  pictures.  Ask  the  children  to  suggest  a different 
ending  for  the  story.  Encourage  the  children  to  tell  of  funny 
tricks  their  own  pets  have  done. 

Pages  22,  23  • Call  attention  to  the  picture  of  Susan.  Lead  the 
pupils  to  observe  that  she  is  playing  with  her  blocks.  She  is  build- 
ing something.  Explain  that  one  of  the  next  two  pictures  in  the 
row  tells  what  Susan  will  make.  Encourage  them  to  tell  why  the 
second  of  the  two  pictures  is  correct  and  to  mark  it  as  indicated.  In 
the  next  two  rows  have  the  pupils  discuss  what  the  character  is 
doing  in  the  first  picture,  then  find  the  picture  in  the  row  that  tells 
what  happens  next.  This  activity  is  continued  on  page  23. 

Pages  24,  25  • The  full-page  picture  on  page  24  and  tRe-  ac-:-’ 
companying  exercise  on  page  25  provide  opportunity  to  create 
interest  in  a farm  and  farm  animals.  The  matching  exercises  also 
promote  ability  to  classify  according  to  a simple  criterion.  En- 
courage conversation  about  the  Harm  scene  on  page  24,  including 
a naming  of  the  details  observed  in  the  picture. 

Direct  the  pupils  to  look  at  each  row  of  pictures  on  page  25, 
to  trace  the  line  under  the  Mother  animal  at  the  beginning  of  each 
row,  then  to  find  the  picture  of  the  baby  animal  that  belongs  to 
that  Mother  and  draw  a line  under  that  picture,  too.  After  the 
exercises  are  completed,  discuss  each  correctly  matched  row. 

Page  26  • Direct  the  children  to  look  at  the  picture  at  the  top 
of  the  page  and  encourage  conversation  about  Pony,  the  children’s 
pet.  Have  them  observe  that  Father  is  saddling  Pony.  Then 
direct  them  to  find  in  the  picture  at  the  bottom  of  the  page  all  the 
things  that  belong  to  Pony  and  tell  how  each  one  is  used. 

Page  27  • Guide  the  interpretation  of  the  picture  at  the  top  of 
the  page;  then  direct  the  pupils  to  look  carefully  at  each  of  the 
three  pictures  at  the  bottom  of  the  page  and  mark  (or  tell)  which 
picture  tells  the  best  ending  to  the  story. 

Pages  28,  29  • These  pages  promote  Auditory  Perception,  Visual 
Discrimination,  and  develop  the  meaning  of  the  word  rhyme.  After 
reading  for  the  children  the  caption  Listen,  repeat  the  rhyme  that 
is  pictured  in  the  first  box  or  ask  the  children  to  say  the  jingle, 
"Hey!  Diddle,  Diddle,”  in  unison.  Teach  the  meaning  of  the 
word  rhyme  by  calling  attention  to  the  words  that  rhyme  in  the 
jingle.  This  may  be  done  by  saying  the  jingle  and  having  the 


children  supply  the  rhyming  words,  as  moon,  spoon.  Follow  a 
similar  procedure  in  discovering  the  rhyming  words  in  the  other 
pictured  jingles — "Little  Boy  Blue,”  "Little  Bo-Peep,”  and  "Three 
Little  Kittens.” 

On  page  29  ask  the  children  to  mark  or  to  draw  lines  under  the 
pictures  of  words  that  rhyme  in  each  row.  Allow  the  children  to 
repeat  the  pictured  words  often  enough  to  enable  them  to  hear 
the  rhyming  similarities.  Additional  rhymes  should  be  presented 
for  further  auditory  training  of  this  kind. 

Pages  30,  31  • This  pictured  story  of  "The  Three  Bears”  fosters 
interest  in  folk  literature,  develops  ability  in  sequential  thinking, 
and  provides  a pleasurable  association  with  books.  Call  attention 
to  the  first  picture  to  discover  if  the  children  are  familiar  with  the 
story.  Tell  the  story  or  have  the  children  tell  the  story  by  follow- 
ing the  pictures  on  these  pages.  Retell  the  story  and  let  the 
children  dramatize  it. 

Page  32  • This  page  helps  the  children  to  think  beyond  the 
story  and  to  use  their  imaginations  in  selecting  a "best”  ending 
to  the  story  of  Goldilocks  which  they  have  just  read.  Ask  the  chil- 
dren to  tell  which  pictures  belong  to  the  story  of  "The  Three 
Bears.”  (Picture  1 suggests  a scene  inside  the  bears’  house  and 
Picture  4 something  that  happened  after  Goldilocks  jumped  out 
the  window.)  The  other  two  pictures  on  the  page  should  suggest 
stories  the  children  know.  Encourage  volunteers  to  tell  these  two 
stories — "Red  Riding  Hood”  and  "The  Three  Little  Pigs.” 

Page  33  • Read  the  caption  "Is  It  Funny?”  Then  allow  the 
children  to  study  these  pictures  and  be  ready  to  tell  which  pictures 
could  be  real  and  which  are  "funny.”  The  ability  to  recognize 
absurdities  is  a phase  of  comprehension  important  to  reading.  Af- 
ter the  discussion,  have  the  children  draw  a line  under  each  picture 
on  the  page  that  they  think  is  funny. 

Page  34  • This  page  gives  further  practice  in  perceiving  audi- 
tory likenesses  or  identifying  words  that  Ayme.  Have  the  children 
name  the  objects  in  the  first  row:  pan,  can,  fan.  Ask  them  if  they 
sound  alike  or  rhyme.  Tell  them  to  draw  a line  under  the  picture  of 
a pan,  then  mark  in  the  same  way  the  two  pictures  that  rhyme 
with  pan. 

Page  35  • Tell  the  pupils  that  two  objects  in  each  row  sound 
like  the  first  pictured  object  and  that  one  has  a different  sound  from 
the  others.  Have  them  find  the  objects  that  rhyme  with  the  first  one 

each  row  and  draw  a line  under  each  one. 

Pages  36,  37  • This  picture-story  sequence  of  Flip  and  the  ball 
provides  further  acquaintance  with  the  story  family  and  pet  fea- 
tured in  the  Pre-Primers,  and  offers  a new  step  in  sequential 
thinking  and  picture  interpretation.  Call  the  pupils’  attention  to 
the  first  picture  at  the  top  of  the  page.  Ask,  "What  is  Flip  doing?” 
Follow  through  the  pictures  on  page  37.  Ask  the  children  to 
choose  the  ending  to  the  story  that  they-  like  best.  Suggest  their 
making  a picture  to  show  a different  ending. 

Pages  38,  39  • The  exercises  on  these  pages  emphasize  Visual 
Discrimination  of  likenesses  and  differences  as  preparation  for 
word  and  picture  matching  in  the  following  pages.  The  new  direc- 
tional activity  of  matching  geometric  forms  hy  'drawing  a line 
around  is  introduced  and  practiced  here.  Teach  the  children  to 
draw  the  line  around  the  object  in  the  first  box  in  the  first  row  by 
beginning  at  the  top  where  they  see  the  hlack  dot  and  going  to  the 
right  and  around  to  the  top  again.  Tell  them  to  find  the  two 
objects  in  each  row  that  look  like  the  first  one,  and  to  draw  a line 
around  each  one.  ^ 

Page  39  applies  the  skills  introduced  on  page  38  to  the  like- 
nesses in  letters  and  word  forms.  On  the  upper  half  of  this  page 
direct  the  pupils  to  find  two  letters  in  each  row  that  are  like  the  first 
one  and  to  draw  a line  around  each  one.  On  the  lower  half  have 
them  find  the  one  word  block  in  each  row  that  is  like  the  first  one 
and  draw  a line  around  it.  The  word  blocks  on  this  page  are  exact 
contours  of  Tom,  Betty,  Susan,  and  Mother.  See  the  Manual  for 
suggestions  for  using  word  blocking. 
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*age  40  • For  the  first  time  in  the  book  the  picture  is  labeled 
the  children  to  read.  Ask  the  children  to  identify  the  boy  in 
picture.  Then  call  attention  to  the  word  Tom  beneath  the  pic- 
e and  tell  the  children  that  they  Avill  soon  read  stories  about 
m.  Talk  about  what  Tom  is  doing  in  the  picture  and  supply  the 
ormation  that  Tom  enjoys  working  and  playing  with  his  old 
gon  more  than  anything  he  does.  Have  the  children  name  the 
terials  with  which  Tom  is  working.  If  the  word  card  for  Tom 
not  available,  the  word  Tom  may  be  written  on  the  chalkboard 
on  a card  so  that  the  children  can  associate  and  match  it  with 
; word  Tom  in  the  book.  The  picture  card  of  Tom  should  be 
)eled  and  placed  on  the  bulletin  board. 

Page  41  • This  follow-up  page  develops  ability  to  associate 
3as  and  to  classify  things  that  belong  together.  Ask  the  children 
name  the  various  objects  on  the  page.  Then  tell  which  of  the 
•jects  belong  to  Tom  and  were  found  in  the  picture  on  the  pre- 
ding page.  Direct  pupils  to  draw  a line  around  each  of  the 
ings  found  in  the  picture  on  the  preceding  page.  Emphasize  the 
ct  that  two  pictures  in  each  row  are  of  objects  used  4)^  Tom  in. 
s work.  Allow  the  children  time  to  check  their  work. 

To  develop  kinesthetic  recognition  for  the  word  Tom,  direct  the 
jpils  to  trace  the  word,  first  with  their  fingers  then  with  a crayon, 
jginning  at  each  dot  and  following  between  the  lines  or  "rail- 
)ad  tracks.”  See  the  Manual  for  Teaching  the  Reading-Readiness 
rogram  for  further  directions  for  using  this  "railroad”  kines- 
letic  device. 

Page  42  • Lead  the  pupils  to  discover  from  studying  the  pictures 
lat  these  are  ways  Tom  helps  at  home.  Encourage  them  to  tell  ways 
lat  they  help  at  home  and  compare  with  the  pictured  activities. 
Page  43  • This  is  the  first  development  of  Auditory  Perception 
)r  initial  consonant  sounds.  Read  the  caption  Listen.  Have  the 
hildren  name  the  objects  at  the  top  of  the  page — table,  turkey. 
■ead  them  to  perceive  that  these  words  begin  with  the  same  sound 
s Tom  by  saying  together  Tom,  table,  turkey.  In  the  box  below 
le  table  picture  have  the  objects  named — tire,  box,  top.  Help  the 
hildren  to  identify  the  two  objects  the  names  of  which  begin  like 
ible,  Tom. 

Proceed  in  the  same  way  to  identify  the  two  objects  below  the 
urkey  picture.  In  each  case  make  sure  that  the  children  listen  for 
he  sound  similarity  in  the  key  words  Tom,  turkey,  then  find  the 
)ictures  of  the  two  words  in  the  box  below  the  turkey  picture  which 
)egin  with  the  same  sound. 

See  the  Manual  for  Teaching  Fun  ivith^ 
nore  complete  development  of  this  impdrf 
Readiness. 

Pages  44,  45  • Proceed  as  on  pages  4( 

3etty  and  what  is  happening  in  the  pictup 

lifferent  toys  in  the  picture  and  lead  the|  

Betty  will  probably  do  next.  On  page  4^ 
iraw  a line  around  each  of  the  toys  seen 
page  44.  See  page  41  for  directions  for 
Page  46  • Read  the  caption  Betty  Hel 
how  these  pictures  show  the  ways  Betty  1 
Page  47  • This  page  is  a preliminary 
Perception  for  the  initial  sound  of  worp 
Proceed  as  for  initial  t on  page  43.  This  I 
done  with  small  groups  under  close  supj 
are  sufficiently  mature,  they  may  mark  in  . 
pictures  the  two  objects  that  begin  with  | 
basket,  bed.  \ 


Pages  48,  49  • In  teaching  recognition  of  the  name  Susan  pro 
ceed  as  with  Tom  and  Betty.  The  large  picture  of  Susan  shows 
her  making  a "funny  apple  pie”  for  her  toy  Bunny.  Ask  the  pupils 
to  tell  why  this  is  funny. 

On  page  49  direct  the  children  to  draw  a line  around  each  of  the 
objects  that  they  saw  in  the  picture  on  page  48.  Have  them  iden- 
tify the  things  that  belong  to  Susan.  Direct  the  kinesthetic  tracing 
of  Susan  as  on  pages  41  and  45. 

Page  ^0  • Read  the  caption  Listen  and  proceed  to  develop 
auditory  perception  for  initial  s in  words  that  begin  like  Susan  as 
suggested  for  pages  43  and  47. 

Page  51  • This  page  is  designed  to  test  and  diagnose  the  chil- 
dren’s auditory  perception  for  the  three  beginning  consonant 
sounds  t,  s,  and  b.  Read  the  caption  Listen  and  Find.  Have  the 
first  object  in  the  first  row  named.  Direct  the  pupils  to  find  two 
other  objects  in  this  row  that  begin  with  this  sound,  and  draw  a 
line  under  each  one,  or  mark  them  with  an  X.  Continue  in  a 
similar ''ha'anner  with  the  next  two  rows  on  the  page.  The  page 
should  be  developed  orally  before  the  children  mark  the  pictures. 

Page  52  • The  exercises  on  this  page  will  help  to  strengthen  the 
child’s  ability  to  recognize  the  three  new  words  which  have  been 
presented,  and  to  employ  kinesthetic  recognition  of  word  forms. 
It  also  helps  the  pupils  to  recognize  these  words  in  manuscript  as 
well  as  in  print.  In  the  top  row  have  the  children  name  the  pic- 
tures and  word  card  for  each.  In  the  lower  part  of  the  page  direct 
the  children  to  trace  the  broken  line  around  the  word  Tom  by 
beginning  at  the  small  dot  and  following  the  line  to  the  right,  first 
with  their  fingers,  then  with  crayons  or  pencils.  Trace  and  outline 
the  words  Betty  and  Susan  in  the  same  way.  Call  attention  to  dif- 
ferences in  the  forms  of  the  completed  word  blocks. 

Page  53  • The  purpose  here  is  to  strengthen  the  child’s  visual 
rnemory  for  word  forms  by  matching  a word  with  a word  and 
picture.  Direct  the  child  to  draw  a line  under  the  name  Tom  at 
the  beginning  of  the  first  row.  Then  direct  him  to  find  Tom  again  in 
the  same  row  and  draw  a line  under  it.  Proceed  in  a similar  way 
with  each  row. 

Pages  54,  55  • The  word  Mother  is  taught  as  the  label  to  the 
picture  on  page  54.  Encourage  conversation  and  picture  inter- 
pretation. Present  the  word  Mother,  using  the  techniques  used  in 
introducing  the  other  characters. 

Page  55  offers  a story  about  how  Mother  works.  Have  the  pu- 

■’  " ^*'om  the  three  lower  pictures  choose 

^^tory  is  about.  This  is  a primary 
4 a story. 

iversation  about  the  picture  la- 
rd Father,  proceed  as  on  page  54 
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page  similar  to  that  on  page  55. 
- mess  for  perceiving  the  initial 
!se  pages.  Use  the  method  sug- 
3ee  the  Manual  for  instructions 
id  perception  of  speech  sounds 
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find  another  word  in  that  row 
tne  around  it. 

' 'etation  of  this  last  picture  of 
iwing”  by  Stevenson.  Encourage 
^ning  in  this  picture  of  the  story 
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